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ABSTRACT

This study seeks to examine what traits, “myths” and skills pupils will attribute to good ge-
ography teachers, and whether their assessments are influenced by gender, age, grade and 
satisfaction with a teacher. The sample consists of 150 high school pupils in Serbia. The sur-
vey consisted of four parts: socio-demographic characteristics, Big Five Inventory, good 
teacher myths, and good geography teacher skills. The results showed that pupils believe 
that good geography teachers have to be impartial, friendly and conscientious in the first 
place. Also, 13 high school teachers were also interviewed. The data are somewhat in line 
with previous research, but also indicate pupils’ specific expectations of their geography 
teachers and teachers’ awareness that they are not just ordinary teachers.
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Introduction 

Statement of the Problem
Psychological traits of teachers as well as what makes a 
good teacher represent topics that have been present for 
a long time among researchers (Genc et al., 2014; Gordon, 
2008; Lamke, 1951; Li & Wu, 2011; Radulović et al., 2019; Ry-
ans, 1960; Sakač & Marić, 2018). The students’, the parents’, 
the teachers’, the teacher students’ or the school principals’ 
beliefs are different concerning what makes a good teach-
er (Arnon & Reichel, 2007; Bullock, 2015, Zagyvane Szucs, 
2017;). A teacher‘s personality is generally claimed to be 
crucial and the question that is often posed says: “What 

are desirable traits that a good teacher should possess?“ 
(Grgin, 1997; Korthagen, 2004; Stanojević, 2009). It is de-
sirable for teachers to be emotionally stable, kind and pa-
tient in their work, to be cooperative, impartial and dem-
ocratic (Stojiljković, 2014). Ryans (1960) claims that crucial 
dimensions of a teacher’s personality are warmth, under-
standing, responsibility, businesslike manner (efficien-
cy), stimulatory behaviour, and enthusiasm. Good teach-
ers are enthusiastic, friendly, easy-going, able to develop 
rapport with learners, committed to the growth of their 
students, approachable, interested in learners as people, 
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and always conscious of their status as role models (Gus-
key, 2002; Samy, 2005).

If teachers are surveyed, researchers generally observe 
predictive value of measured personality traits on the pro-
fessional success of surveyed teachers Comparing success-
ful and unsuccessful beginning teachers in 16 dimensions 
of Cattellʼs theory (Cattell & Mead, 2008), Lamke (1951) 
found that teachers who scored highly in the dimensions 
F and H (which describe open, friendly, approachable, 
lively, talkative, cheerful, calm but also socially bold per-
sonalities), achieved above-average results. The research 
conducted by Li and Wu (2011) on 340 university teachers 
showed no differences between good and bad teacher. 

In their research, Genc and his associates (Genc et al., 
2014) used the Big Five Model for measuring teachers’ per-
sonality traits. Their sample were students (N  =  443) of the 
Faculty of Philosophy, Faculty of Sciences and the Acad-
emy of Arts, from the University of Novi Sad. First, they 
estimated their own personalities and then they estimat-
ed what are desirable qualities of an university teacher, 
that is they put themselves in the position of a good teach-
er and assessed what is, in their opinion, a good universi-
ty teacher. The results indicate that good teachers are ex-
pected to have higher than average scores in all qualities, 
that is they are expected to be primarily more extraverted, 
more conscientious, more open to experience, more pleas-
ant and emotionally stable (Genc et al., 2014). The results 
showed statistically significant gender differences on the 
scales of agreeableness and extraversion (Genc et al., 2014). 
It is obvious that female students expect higher agreea-
bleness and extraversion from good university teachers, 
and the same tendency holds true for openness to expe-
rience. In Arnon‘s and Reichel‘s study (Arnon & Reichel, 
2007), students of education (who work as educators or 
only study) assessed what is an ideal teacher for them and 
how they see themselves as future teachers. The results in-
dicate that there are two main categories that shape the 
image of an ideal teacher – personal traits and the knowl-
edge of the subject they teach. Personal traits of an ideal 
teacher are sense of humour, kind-heartedness, calmness, 
fairness, openness, sensitivity towards children, self-dis-
cipline, authority, motivation and attentiveness (Arnon 
& Reichel, 2007). The study of Pavlović and Tošić-Rudić 
(2009) on primary school pupils, showed that desirable 
qualities are sense of humour, understanding of pupils, 
patient explaining and tolerance (Pavlović & Tošić-Rudić, 
2009). Undesirable traits that pupils named are strictness, 
arrogance, excessive seriousness and boringness in giv-
ing lectures. There were no age differences, but girls high-
lighted the importance of fairness while boys gave priority 
to sense of humour and encouragement. 

This research is inspired by the study of Genc and his as-
sociates (Genc et al., 2014), except that the focus is on sec-
ondary school pupils and a specific profile of a geography 

teacher. As Genc and colleagues (2014), we also used the BFI 
(Big Five Inventory – the Big Five model) (Goldberg, 1993; 
John & Srivastava, 1999). Teaching geography is rather spe-
cific because of its task to create a clear picture in students’ 
mind of a place they live in and of the rest of the world as 
well. Geography also serves to introduce pupils to natural 
beauties, landscape differences and to develop pupil’s crit-
icalness toward economic, social and political issues in the 
world. Lastly, geography is largely a multidisciplinary sci-
ence that partially relies on natural sciences (e.g. geology, 
climatology, hydrology) and partially on social sciences (e.g. 
population geography, economic geography, settlement ge-
ography). Because of all that, it is very important for ge-
ography teachers to be objective, creative, innovative and 
open to new experiences and knowledge (Romelić & Ivano-
vić Bibić, 2015). The field that a teacher teaches largely de-
termines what characteristics that teacher should possess. 
Characteristics of, for example, a good music teacher (Bo-
gunović, 2006) and a good natural science teacher (Druva & 
Anderson, 1983) may differ significantly. Therefore, it is as-
sumed that there is a need to examine what teachers’ traits 
from the aspect of separate disciplines are desirable for the 
main users of their services – students and that examina-
tion would provide a profile that is specific for a given field. 
Besides personality, this study also examined students’ at-
titudes about good geography teachers.

Problem and purpose of the Study
The research included eight ideal conceptions of a good 
teacher that Thomas Gordon mentioned in his book Teach-
er Ef fectiveness Training (Gordon, 2008). These ideal con-
ceptions are interesting because they vividly depict high 
expectations that are set for teachers by students or by 
teachers themselves. We also used three claims that repre-
sent skills that a geography teacher cannot do his job with-
out – using modern technology, environmental awareness 
and following modern trends in geography. The aim of this 
research was to determine what traits, “myths/ideal con-
ceptions of good teachers“ and skills students will dom-
inantly ascribe to good geography teachers and wheth-
er the emphasizing of all these traits is inf luenced by 
students’ gender, age, grade in geography and satisfac-
tion with geography classes and geography teachers. Five 
questions were addressed in the study: 1) Is there a dif-
ference between boys and girls in their perception of what 
constitutes a good geography teacher? 2) Is there an effect 
of students’ age on the perception and attitudes about psy-
chological characteristics of a good geography teacher? 3) 
Does a student’s grade affect their perception of what psy-
chological characteristics should a good geography teach-
er have? 4) Do students evaluations of the subject affect 
their responses regarding psychological characteristics of 
a good geography teacher? 5) What do geography teachers 
highlight as characteristics of a good geography teacher?
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Methodology 

Research Sample
150 secondary school pupils were surveyed, the majority of 
which were from Secondary School of Economics – 90 of 
them, while the other 60 respondents attended Grammar 
school and Technical School in Gornji Milanovac, Serbia. 
Respondents were aged between 15 and 19 (М  =  16.5) and 
were predominantly females (64%). Their average mark in 
geography was 3.4, and their satisfaction with that sub-
ject was 4.1. Thirteen high school geography teachers were 
interviewed in order to get to know what their beliefs are 
about good geography teachers. 

Instrument and Procedures
For the needs of the study of psychological characteris-
tics of a good geography teacher, respondents responded 
to surveys anonymously. In the survey, respondents first 
provided data about their age, gender, mark in geography 
and the degree to which they are satisfied with the sub-
ject (geography). Besides socio-demographic characteris-
tics, the authors also used BFI (Big Five Inventory, John et 
al.,1991), which measures five personality traits (extraver-
sion, neuroticism, agreeableness, openness to experience 
and conscientiousness) with 44 items on a 5-point Likert 
scale. Using Cronbach’s alpha, the value obtained for sur-
vey reliability was 0.82. The initial question “I see Myself as 
Someone Who…” was replaced with the question “A good 
geography teacher should be someone who…”. Students 
also estimated on a 5-point Likert scale 11 statements 
about what a good geography teacher should be like. The 
statements were taken from Thomas Gordon‘s book Teach-
er Effectiveness Training (Gordon, 2008) and adjusted to 

geography teaching and they embody ideal conceptions 
about everything that a good teacher has to know and has 
to do. In the end, students estimated three chosen skills 
that a good geography teacher should possess: using mod-
ern technology, environmental awareness and following 
modern trends in geography.

The interview questions for the teachers were designed 
specifically for the purpose of this research. The interview 
contained questions closely related to the problem what 
characteristics make a good geography teacher. In order to 
investigate the attitudes of teachers pertaining to charac-
teristics of a good geography teacher, the interview mostly 
contained open-ended questions, where teachers had the 
opportunity to give longer answers and to explain more 
precisely their ideas. Four questions were related to the 
personality traits, skills and abilities of a good geography 
teacher. Teachers were also asked what are the specificities 
of geography teachers when compared to the other teach-
ers. Through three items, they estimated their satisfaction 
and abilities as a teacher on the 5-point Likert scale.

Research Methods
The data was collected during regular geography class-
es and the survey was anonymous and voluntary. Before 
the researchers handed out questionnaires to students, 
they gave them all necessary instructions and advice so 
that they could fill out the questionnaire well and to mini-
mise possible mistakes and misunderstandings. As for ge-
ography teachers, they were interviewed online through 
open-ended questions and were informed that their par-
ticipation was voluntary and anonymous. 

Research results and analysis

The analysis was carried out using the programme for sta-
tistical data analysis – SPSS 17.0 (Statistical Package for 
Social Sciences). Table 1 represents average students’ an-
swers to questions about psychological characteristics 
that a good teacher should possess.

On the basis of the obtained results, we can conclude 
that for students it is the most important that teachers 
treat them equally, that is to say that they don’t single out 
favourites or teacher’s pets, and then, that they don’t treat 
them unequally because of prejudices, gender differences, 
or differences in achieved grades. Answers like these are 
understandable since such teachers’ behaviour undoubt-
edly affects overall classroom climate and overall relation-
ships among pupils. Pupils also emphasised agreeableness 
and cooperativeness as the most important character-
istics, which indicates that it is very important to pupils 
that teachers are attentive, humble, sensitive and open to 

any kind of cooperation. On the other hand, pupils believe 
that a teacher doesn’t necessarily have to be in united front 
with other teachers regardless of personal feelings, values 
and preconceptions. A teacher should cooperate with pu-
pils and openly solve all problems they face instead of sep-
arating himself by forming “fronts” with other teachers. 
Logically, pupils negatively estimated the group of person-
al traits that depicts neuroticism, which shows that pupils 
believe a good teacher should not be nervous, insecure, 
sad nor depressed.

Table 2 shows the inf luence of pupils’ gender to their 
attitudes about psychological characteristics of “a good 
teacher”. On the basis of the results from the table 2 we 
conclude that boys’ answers and girls’ answers differ on 
almost every variable. It is interesting that girls general-
ly had greater arithmetic means (except for neuroticism for 
which the differences were not statistically significant), 
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that is female pupils gave more significance to all charac-
teristics than the male pupils did.

The correlation between pupils’ age and their percep-
tions of psychological characteristics of a good geography 
teacher is not statistically significant. That indicates that 
estimates of what makes a good teacher do not change 
with age, and that all the researched characteristics were 
similarly estimated in different forms. Table 3 shows to 
what degree pupils’ answers differ depending on grades 
they obtained in geography. 

On the basis of the results from the Table 3 we conclude 
that in several cases, there is a significant correlation be-
tween grades pupils obtained in geography and their atti-
tudes about characteristics of a good teacher. Pupils who 
have higher grades think it is less important that good 
teachers are composed, calm, serene and in a good mood. 
Likewise, it is less important to them that good teachers 
are consistent, that they do not make mistakes and that 
they are superficial. This could be interpreted as a fact 
that pupils attach the most importance to grades they at-
tained in that teacher’s subject, and far less importance 
to the characteristics of that teacher. This indicates to a 
certain degree that in our school system still exists the 
big problem where pupils study solely because of grades 
and grades are considered to be proper measures of their 

knowledge. Weak significant correlation was also estab-
lished with the variable extraversion, which means that 
pupils who have higher grades believe that a good teacher 
should be sociable, communicative, energetic, optimistic 
and full of enthusiasm. On the other hand, higher corre-
lation was established with the variable openness to expe-
rience, which indicates that the higher grades pupils have 
the more importance they ascribe to teacher’s originality, 
creativity, curiosity and intelligence. It is understandable 
since pupils who achieve better results are usually more 
creative, more original and more intelligent than other 
pupils and for those reasons, it is important to them that 
teachers possess same those characteristics. 

The following table shows the correlation between 
grades with which pupils assessed their satisfaction with 
the subject and the given variables.

Table 1. Average values and standard deviations for all 
questionnaire items (statements – S and five BFI dimensions)

Items Arithmetic 
mean

Standard 
deviation

S1: Doesn’t have favourites nor teacher’s 
pets. 4.53 .880

S2: Doesn’t have preconceptions nor 
prejudices. 4.39 1.067

S3: Provides pleasant work environment. 4.36 .943

S4: Good spatial orientation, skilfulness in 
using geographic maps and other modern 
technologies.

4.28 .935

S5: Does not express strong feelings 
(composed) 4.14 1.017

S6: Has environmental awareness. 4.00 1.030

S7: Keeps abreast with world’s geographic 
current trends. 3.99 1.039

S8: Is consistent, doesn’t make mistakes. 3.89 1.031

S9: Hides feelings 3.81 1.097

S10: Is wiser than students 3.79 1.222

S11: Is in united front with other teachers 3.65 1.176

Agreeableness (BFI) 4.15 .701

Conscientiousness (BFI) 4.02 .693

Openness to experience (BFI) 3.84 .529

Extraversion (BFI) 3.83 .559

Neuroticism (BFI) 2.22 .501

Table 2. Significant dif ferences in pupils’ answers depending on 
gender (t-test)

Items t p

Doesn’t have preconceptions nor prejudices -2.580 0.011

Doesn’t have favourites nor teacher’s pets -2.241 0.027

Provides pleasant work environment -2.465 0.015

Doesn’t show strong feelings (composed) -2.126 0.035

Consistent, doesn’t make mistakes -2.041 0.043

Is wiser than students -2.527 0.013

Is in united front with other teachers -2.240 0.027

Has environmental awareness. -2.002 0.047

Good spatial orientation, skilfulness in 
using geographic maps and other modern 
technologies.

-2.234 0.027

Extraversion -2.073 0.00

Conscientious -2.221 0.028

Table 3. Significant correlations between obtained grade of a 
pupil and characteristics of a good teacher

Items Grade

Doesn’t show strong feelings (composed)

r -.171*

p .036

N 150

Consistent, doesn’t make mistakes

r -.176*

p .031

N 150

Extraversion

r .172*

p .035

N 150

Openness to experience r .244**

p .003

N 150
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Looking at Table 4, we can conclude that significant cor-
relations were established for some variables. It is particu-
larly interesting to single out variables that relate to teach-
er’s personal characteristics because that is where we 
found the strongest correlations between chosen varia-
bles. In this case negative correlation was established only 
with neuroticism, which means that this variable declines 
with the increase of pupils’ satisfaction with the subject. 

It should be emphasized that the term “satisfaction with 
the subject“ implies educational content that pupils learn 
during the school year and the way class teaching is car-
ried out. In that case we could expect high correlation with 
variables that relate to teachers’ skills and abilities. How-
ever, we haven’t got such results (even though there are 
significant, but mostly low correlations). This only shows 
us to what extent teachers’ personal characteristics inf lu-
ence pupils’ satisfaction with the subject, regardless of the 
fact that satisfaction should refer to the educational con-
tent and teaching methods. It also indicates that students 
identify teachers’ characteristics with subjects they teach 
and thus they often say that a subject is “good“ or “their fa-
vourite “ if they see their teacher as such.

The interview with the high school geography teachers 
provided some interesting results. Most of the teachers 
stated that the main characteristics of a good geography 
teacher were: excellent professional competences, versa-
tility, tolerance, creativity, patience, determination, em-
pathy. Some of the responses are that high school geog-
raphy teacher should be adventurous since this trait plays 
a crucial role in teaching students about places they have 
never been or about phenomena they have never seen. The 
respondents provided the authors with a wide variety of 
answers pertaining to some specific abilities and skills that 
good geography teacher should possess. Some of the an-
swers were as follows: ability to express geographical con-
tent with clarity, good interaction in communication, abil-
ity to develop students’ skills about applying geographical 
knowledge in everyday life. Also, they emphasize teach-
ers’ skills to develop students’ knowledge about modern 
geographical tools (GPS, GIS), helping students in under-
standing other cultures, nations and customs and foster-
ing students’ habits to learn geography on the field and 
outside the classroom. When geography teachers were 
asked to express what distinguished them from other 
colleagues at school, they stated that they had intimate 
knowledge of natural and social sciences at the same time. 
Teachers of other subjects are usually good at natural or 
social sciences, but geography is an interdisciplinary sub-
ject and it requires versatility from the teachers. The pos-
sibility of teaching geography outside the classroom and 
working with students on the field distinguishes geogra-
phy teacher from others. Having this in mind, it should be 
stated that most of the respondents don’t think that any-
one can be a geography teacher. The vast majority of the 
respondents think that they are good teachers and they 
are satisfied with their job, which brings them the oppor-
tunity to be unique. 

Table 4. Significant correlations between satisfaction with the 
subject and characteristics of a good teacher

Items Satisfaction  
with the subject

Doesn’t have favourites nor teacher’s pets

r .217**

p .008

N 150

Provides pleasant work environment

r .227**

p .005

N 150

Wiser than pupils

r .207*

p .011

N 150

United front with his colleagues

r .170*

p .038

N 150

Good spatial orientation, skilfulness in 
using geographic maps and other modern 
technologies

r .163*

p .046

N 150

Extraversion

r .319**

p .000

N 150

Agreeableness

r .335**

p .000

N 150

Conscientiousness

r .316**

p .000

N 150

Neuroticism

r -.422**

p .000

N 150

Openness to experience

r .403**

p .000

N 150
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Discussion

Considering different theories of personality, it is very 
difficult to determine what desirable qualities of a geog-
raphy teacher are. In this case, teachers and pupils of high 
schools evaluated good geography teachers’ character-
istics. Because of previous studies, the authors expected 
that respondents’ answers would show that good geogra-
phy teachers should be, among other things, innovative, 
creative, objective; that they shouldn’t be emotionally un-
stable and rigid. The authors also wanted to determine if 
there are significant differences in pupils’ answers with 
respect to gender, age, grade in a given subject and gener-
al satisfaction with teaching.

If we observe average scores of ideal conceptions and oth-
er characteristics of a good teacher, the results show that a 
good geography teacher above all else, should not treat pu-
pils unequally and should not have prejudices about them. 
This finding indicates that pupils were the most conscious 
of this aspect of the pupil-teacher relationship most prob-
ably because it is often talked about and possibly because 
of aversion since such behaviour is often found in prac-
tice. There is a multitude of prejudices at schools (racial, 
sexist, ethnic, class and so on) and they are a big source of 
conf licts between teachers and pupils as well as between 
teachers and parents. The fact that pupils put that very 
characteristic in the first place as important for a good ge-
ography teacher is also an indicator that we should put as 
much effort as possible to get to know mechanisms that 
cause favouritism and prejudices. Discussing them and 
educating in them will surely reduce their occurrence in 
practice. Interestingly, it was not very important to pu-
pils that teachers are a united front, while teachers in their 
interviews highlighted precisely this facet i.e. team work 
and cooperation. It seems that pupils are not aware of the 
significance of cooperation among teachers and of healthy 
work environment. They emphasize characteristics that 
relate directly to themselves, that is the way teachers treat 
them, and what happens “behind the scenes” is irrelevant 
to them. Even though team work between colleagues is 
not of great significance to the pupils, it affects the quality 
of teaching and teachers are aware of this. 

As for the three researched skills, pupils emphasize the 
importance of spatial orientation and as an important as-
pect of that orientation they emphasise skilfulness in us-
ing geographic maps and modern technologies such as 
GPS. These results are in accordance with the teachers 
answers and with the other published articles pertain-
ing to using modern technologies in geography. Geogra-
phy teacher should be ready to teach his students how to 
use maps or GPS as a tool for orientation (Simon & Bud-
ke, 2023). It is a logical finding since it is a crucial skill that 
differentiates geography teachers from teachers of other 
fields. Familiarity with modern technology is very impor-

tant nowadays and is implied for pupils who grow up with 
it (Olschewski et al., 2023; Wilcke & Budke, 2019). As for 
the personal traits, it is very important to pupils that ge-
ography teachers are attentive, humble, sensitive and open 
to cooperation and that they are not nervous, insecure, sad 
or depressed. Since geography teachers teach about oth-
er cultures and customs, being openminded and intuitive 
is crucial. This largely corresponds with findings of previ-
ous studies (Arnon & Reichel, 2007; Genc et al., 2014;  Sto-
jiljković, 2014). However, it is interesting that pupils give 
preference to agreeableness and conscientiousness while 
extraversion is second to last. It seems that it is not so im-
portant that geography teachers are talkative and socia-
ble as it is that they are reliable and attentive. The combi-
nation of traits might be suitable for teaching geography, 
where a lot of lessons are shown practically and through 
student’s experience. This was substantiated by teachers 
in their interviews. If the focus of the study were teach-
ing other subjects, such as languages, that require direct 
teaching and communication skills, the results would be 
different. Future research pertaining to this are needed. 

This study shows differences in answers of pupils of dif-
ferent gender, that is, female pupils have higher arithmetic 
means for every measured characteristic. The biggest dif-
ferences were obtained in ideal conceptions of good teach-
ers and skills and in two of five measured personal traits 
– conscientiousness and extraversion. This also partly cor-
responds with findings of Genc and his associates (Genc et 
al., 2014), where it was more important for female pupils 
that teachers are agreeable, extraverted and open to expe-
rience, as well as with findings of Pavlović and Tošić-Rudić 
(2009), where female pupils claimed that teachers should be 
fair, and male pupils claimed that teachers should encour-
age them and have a sense of humour. The information that 
female pupils in their evaluations generally attached high-
er value to all characteristics is probably the result of their 
greater awareness of what makes a good teacher, but it may 
also mean that they are more demanding and have higher 
expectations from geography teachers. 

Pupils’ age didn’t prove to be an important predictor of 
differences in the assessment of psychological character-
istics of good geography teachers. The study of Pavlović 
and Tošić-Rudić (2009) showed the same, which means 
that the assessment of characteristics of good teachers re-
mains stable while pupils mature. However, expansion of 
the research into primary schools would additionally con-
firm that statement.

Pupils who receive higher grades in geography believe 
that good teachers should be original, creative and curi-
ous. Those with lower grades in geography give more im-
portance to teachers’ consistency and composedness. It is 
generally known that grades are not always the ref lection 
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of knowledge, but it is more probable that those who have 
higher grades also have higher expectations from teachers 
in terms of knowledge and creativity (Brooks et al., 2017). 
Gifted pupils often require richer curriculum to be stim-
ulated and not to get bored. That is particularly impor-
tant in teaching geography, which gives many opportuni-
ties for experiential enrichment of the teaching process. 
Furthermore, pupils with lower grades are probably more 
afraid of uncertainty and they rely more on luck, thus it is 
more important to them that teachers are consistent, not 
unpredictable, in their relations with pupils.

Satisfaction with teaching affects the degree to which a 
teacher will be seen as good or favourite and if a teach-
er has adequate psychological traits, the satisfaction with 
teaching will increase or decrease. This variable is in the 
strongest correlation with teachers’ personality traits, 
which indicates that a teacher’s personality is crucial for 
the satisfaction with the given subject. Skills and ide-
al conceptions did not prove to be very important for de-
termining satisfaction with the subject. To be satisfied 

with the subject, it is important for pupils that teachers 
are emotionally stable and open, that they are agreeable, 
extraverted and conscientious. Research should focus on 
which aspects of teaching make pupils satisfied or dissat-
isfied.

Finally, the question remains of how much were the 
pupils using their current or previous teachers as proto-
types. The research involved a large number of pupils, but 
if their teachers were their starting points, there is a ques-
tion what would results look like if the number of surveyed 
pupils was far larger. We suggest a larger sample of pu-
pils from different social settings in the future, in order to 
increase the number of teachers/benchmarks for identify-
ing individual teachers’ characteristics. There is a need to 
conduct the same or similar study with other geography 
teachers in order to determine “the ideal type of a teach-
er“, that is the profile that satisfies the needs of society/pu-
pils to the largest degree (Azim & Islam, 2018; Lachmann 
et al., 2018; Maričić et al., 2020; Milošević et al., 2016; Price 
et al., 2018; Ramli et al., 2018).

Conclusions and implications

It is very difficult to determine the exact profile of a teach-
er for a given area – subject, but considering the really 
large number of desirable personality traits of a teacher, 
obtained results largely match previous studies (Arnon & 
Reichel, 2007; Genc et al., 2014;  Stojiljković, 2014), but there 
are also certain specific qualities. Agreeableness, cooper-
ativeness and composedness are undoubtedly character-
istics that every good teacher should possess, regardless 
of what subject they teach. Teachers themselves state that 
it is important to collaborate with other colleagues, to be 
openminded and creative and to be versatile. 

From the aspect of geography as a subject, we can con-
clude that the skill that differentiates geography teachers 
from other teachers is good spatial orientation, and an im-
portant segment of it is the usage of modern technology in 
orientation (GPS and GIS – Geographic Information Sys-
tem). Using modern technologies, a geography teacher can 
depict and demonstrate some phenomena and processes 
that pupils haven’t had opportunity to encounter with, 
that they haven’t experienced and which contents are ab-
stract and difficult to understand. Because of all those, 
pupils consider this skill of geography teachers to be very 
important and useful. Additionally, teachers believe that 
their specificity is being knowledgeable about both social 
and natural sciences and being capable of teaching outside 
the classroom.

Secondary school pupils emphasize the importance of 
sensitivity, agreeableness, and conscientiousness as per-
sonal characteristics of a geography teacher. This has to do 
with the fact that geography is a subject in which many 
things could be demonstrated and explained experien-
tially, through sensory perception, and that requires the 
above mentioned characteristics from a geography teach-
er. Conscientiousness as a personal characteristic of a ge-
ography teacher is desirable in pupils’ opinion and it could 
be connected with conscientiousness and responsibility 
towards the preservation of nature and natural resourc-
es and of historical and cultural heritage. Geography is a 
subject that synthesizes these spatial components and that 
is why this personal characteristic of a geography teacher 
is considered desirable. It is very important to remember 
the fact that the study was conducted among secondary 
school pupils who are supposed to already have well-de-
veloped consciousness of the importance of protection of 
natural and social specific qualities and of treating them 
with care. Since teachers also recognised these qualities, it 
is believed that they comprise the good geography teach-
er profile. 

Finally, the estimates of a good geography teacher do 
not change with pupils’ age, but there are gender differ-
ences in attitudes about desirable characteristics of a ge-
ography teacher.
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